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Drivers for change
• Student experience and the quality of learning
• To maintain academic standards
• Over assessment? Efficiency savings?
• The NSS: ‘Assessment & Feedback’
• University Regulations/ keeping in line with the sector

Seven propositions for assessment reform in HE
D. Boud and Associates (2010)
1. Assessment is used to engage students in learning that is productive.
2. Feedback is used to actively improve student learning.
3. Students and teachers become responsible partners in learning and assessment.
4. Students are inducted into the assessment practices and cultures of higher
education.
5. Assessment for learning is placed at the centre of subject and program design.
6. Assessment for learning is a focus for staff and institutional development.
7. Assessment provides inclusive and trustworthy representation of student
achievement.
"...when addressed thoughtfully they may contribute to reduced costs
through a better focusing of effort on those features of the curriculum
and teaching that have most direct impact on learning..."
Boud D and Associates (2010) Assessment 2020: seven propositions for assessment reform in higher education Sydney: Australian learning & teaching council
Support for the original work was provided by the Australian Learning and Teaching Council Ltd, an initiative of the Australian
Government Department of Education, Employment and Workplace Relations.

Retention and Student Success Framework
Launched in 2010
Key core requirements (related to assessment) were
established:
•

Early formative assessment and feedback by week 6

•

Use of ‘in-module retrieval’ for all first year modules

“Assessment for learning”
and
“Utilising feedback to feed forward”

In-module retrieval – Definition:
"Students achieving below 40% in an
assessment task at the first attempt are given an
opportunity of re-working that assessment task.
This re-work would normally be within a short
time after the initial attempt following feedback
from tutors, and the mark for the re-worked
assessment task will receive a maximum mark
of 40%."

‘In-module retrieval’- impacts and benefits
• More students were successful
(~ 8% improvement in module pass rates)
• Greater student engagement

• Better alignment with QAA Code
– focussed use of feedback to facilitate improvement
• Assessment not divorced from learning
• Delivery builds on a firmer foundation
• Capping ensures fairness
• Savings as reassessment is based on reworking original assignments
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University Assessment Framework
The purpose of the new SHU assessment
framework (2012) is to ensure that assessment
policy and practice:
•is clear, rational and easily understood by students and staff
•is learner focused and promotes student engagement and
successful learning
•delivers an equitable and inclusive assessment regime for
all students

•ensures broad consistency in the student experience
•minimises the assessment burden on students caused by
over-assessment and assessment bunching

Change 1:
Number of assessment tasks and volume of assessment
Limit the number of assessment tasks and the volume of assessment
by setting:
•
a maximum of two assessment tasks per 20 credits
•
a maximum of twelve assessments per level
•
a maximum of three assessment tasks for a module, regardless of
module size

Change 2 :
Avoid bunching over the level through consistent use of
assessment scheduler
Change 3:
Issue an Assessment Statement for the level to students
at the start of the teaching year (Sept)
Addresses
Volume of assessment and clarity to students

Change 4:
Set University wide feedback protocols including turnaround
periods for marking and feedback to students
•
•

•

the norm for the return of student work will be three
working weeks
feedback for examinations will be provided
students will be provided with guidance on feedback

Change 5 :
Set university wide protocols around the setting and moderation
of assessments and publication to students of assessment
information
Addresses
the setting, marking and moderation of assessment and feedback to
students

Change 6 :
Make changes to the current assessment regulations for 2012/13
and 13/14
- 'task' for 'task' referral and deferral
- Implement ‘valid attempt’
- ‘best mark stands’ for referral and deferral
- Introduce compensation and profile for progression across all levels.
- introduce a coherent suite of extenuation related policies
Addresses
assessment regulations and associated policies

Assessment aligned within the curriculum and how
it is delivered

Constructive alignment

Learning and
teaching activities
Designed to meet
learning outcomes

Intended
Learning
Outcomes

Assessment
methods
Designed to assess
learning outcomes

Adapted from Biggs (1999) by the HEA Engineering Subject Centre (2004).

Weekly Assessed Tasks (WATS) - an assessment programme
developed by Mark Russell*:
An approach to assessment that provides students with unique
weekly tasks. The tasks are formally assessed and contribute
towards the students’ marks for the module.
To ensure the viability of the assessment programme, bespoke
computer tools were developed to create, collect and mark the
tasks, and to provide feedback to the students.
Result: significantly improved pass marks on a difficult module
“assessment shapes learning, so if you want to change
learning then change the assessment method” (Brown, 2001,
p. 6)

Russell, M. (2010), PhD thesis: "A personalised assessment programme in Engineering Education",
Brown, G. (2001). Assessment: A guide for lecturers (Vol. 3): LTSN Generic Centre.

Personal Development Planning
- Progress Files
•

PDP is part of an electronic Progress File, based in one module in
each year of the courses in Mathematics, Business & Technology…

•

In year 1, students make weekly entries for all modules

•

In year 2, students make bi-weekly entries for all modules

•

For final year students, it is part of the Project module.

•

In all years, students receive academic credit for engaging with
PDP

•

Placement students are now using the system

http://socialmedia4us.wordpress.com/

Student Group Blogs
• Peer group learning
• Feel part of a team, contributing different skills
• Showcase work externally

Peer feedback:
• Follow and 'like' other
group blogs
• Leave useful comments

Digital Video Reporting ….
To provide a new resource in an attractive ‘toolkit’ style
to encourage active student engagement through the
use of video reporting.
The primary targets are HE
lecturers in STEM disciplines who
share our desire for more active
student participation in learning.
PROGRESS: The ‘toolkit’ has been evaluated
and tested and will soon be ready for
distribution amongst the STEM community.

“you are physically involved
in filming and looking for
information, which meant
that I was more engaged in
the project”
“Being able to present your
research in a different and
interesting way”
“I found it quite fun and
fulfilling”

A video documentary replaces the usual written report

Students are actively involved in
their research

More Creative Reporting and
shot on location
Team working is enhanced

Student Presenter – developing
confidence

A video file is
submitted for
assessment

Literature confirms
…

21st students have ......

 Intelligence
 Creativity
 Ability to respond to a challenge
 Rote learning ability
 IT familiarity and skills
 Desire to gather marks

Working with Digital media

Lecturers & employers say
…

21st Century students lack ......

 Engagement
 Key employability skills
 Drive and motivation
 Knowledge of the engineering profession
 Team dynamics
 Practical skill and awareness

Peter Willmot, Mike Bramhall & Keith Radley

…. to Inspire and Engage Students

Summary
Reforming assessment
• Reduction
• Early

in assessment

low stakes assessment

• Assessment
• Aligning

for learning

assessment with teaching methods

• Quicker

(quality)Feedback to feed forward and
develop student confidence

• Assessment

Regulations aligned with Sector
best practice and any Professional body issues

• All

assessments well planned and clear for
students across the ‘course’

